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Intellectual Output 4- Open Education Training platform (MOOC)

Introduction
Modern methodological approaches for the implementation of Sign Links training program followed
mixed methodologies, face-to-face and remote, synchronous and asynchronous. With the contribution
of new technologies, distance education is becoming more and more important in the professional
development of adults. Such a form of asynchronous distance learning can be implemented by
organizing Massive Open Online Courses (MOOCs) (Bozkurt et al., 2020; Kourbetis et al., 2021).
Accessibility is a human rights issue that the United Nations has addressed. The United Nations
Convention on the Rights of Persons with Disabilities (CRPD, 2006) recognizes and promotes the use
of signed languages and establishes accessibility as a prerequisite to enjoying the rest of the rights
protected by the Convention.
The CRPD, the first international treaty that explicitly mentions sign language, is a human rights
instrument with great importance for Deaf people. Article 24 (Education) (5), mandates that «...persons
with disabilities are able to access general tertiary education, vocational training, adult education and
lifelong learning without discrimination and on an equal basis with others. To this end, States Parties
shall ensure that reasonable accommodation is provided to persons with disabilities.».
Massive Open Online Courses (MOOCs) offer openness, structured learning, minimal financial burden,
individual planning of time, pace and place, and lower participation barriers in comparison to other
online or formal learning. Accessible content is a major requirement towards a successful path to
universally accessible e-learning (Spyropoulos et al., 2020). Nevertheless, limited progress has been
made, so far, in producing universally accessible MOOCs or producing MOOCs to meet specific
accessibility needs of learners with disabilities, such as adaptive interfaces for the Deaf (Iniesto et al.,
2016).
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The best-known xMOOC are sites such as Coursera, edX, Udacity, Udemy, Khan Academy, and Venture
Lab. Course modules of these locations allow participants to take any course they wish, carry out their
assignments and quizzes, and complete the course schedule in a certain number of weeks, simply by
registering as a member. These sites generally do not provide any official degree or diploma, and the
main purpose is to learn the subject. The way xMOOCs work differs. For example on Coursera one has
to follow a predetermined schedule, while Udemy doesn't have that limitation. Also edX is a non-profit
organization, while Coursera is a for-profit organization (Kesim & Altınpulluk, 2015).
The development and use of openpediaX is directly linked to the principles of the inclusive philosophy.
Inclusive adult education is a basic proclamation and principle of education systems for the creation of
"one for all ", the provision of equal educational opportunities and the acceptance of diversity. Inclusion
concerns the right of all people to study in democratic educational environments that offer high quality
education without segregation. Inclusive adult education promotes human rights, the principle of
equality, social justice, increased participation and the removal of all restrictive perceptions and
practices that lead to exclusion. In the context of the inclusive philosophy, diversity and disability are
perceived as an opportunity for learning and not as a problem to be solved and normalized (Lambert,
2020; Barton & Armstrong, 1999). Recent studies have confirmed that MOOCs have a direct impact on
improving education as they improve educational outcomes, developing trainees’ learning skills as
well as developing effective communications with trainers (Alhazzani, 2020). MOOCs and modern open
education programs are part of the solution to educational and social inequality and allow to improve
equality and social inclusion (Lambert, 2020).
Recent research has illustrated the need for adopting a holistic approach regarding MOOC accessibility
and thus meeting the requirements of the UN Convention on the Rights of Persons with Disabilities
and national Laws (Bozkurt et al., 2020; Kourbetis & Gelastopoulou, 2017; Kourbetis, Karipi, &
Boukouras, 2020; Kouroupetroglou, 2015; Sanchez-Gordon, & Lujan-Mora, 2016; Zhang et al., 2020).
Therefore, the development of accessible interfaces in digital resources for the adult education of Deaf
Role Models (DRMs) using information technology offers solutions to support Deaf adults’ maximum
learning. We argue that using digital, open and accessible resources will enhance inclusive, effective
and accessible learning in the field of Deaf adult education.
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The need to train Deaf Role Models
Most Deaf people (about 95%) all over the world have hearing parents and do not come in contact with
Deaf adults and Sign Language (SL) before they enter primary school education (Hadjikakou &
Nikolaraizi, 2008; Mitchell & Karchmer, 2005). Besides, most deaf children (90 to 95%), in contrast to
most hearing children, are brought up in poor linguistic environments (Mitchell & Karchmer, 2004,
2005), since their parents, caregivers and teachers are not fluent signers and cannot provide them with
natural language input to support their social, emotional and language needs (Golos et al., 2018;
Singleton & Newport, 2004). This lack of knowledge and contact marginalizes Deaf people, their SL and
their Deaf culture (Hindley, 2005; Hoffmeister & Caldwell-Harris, 2014).
This state of affairs mandates the need to train Deaf adults to act as Role Models for hearing parents of
Deaf children. Due to the importance of early and accessible language and communication and the
development of positive self-esteem, it is critical that parents have resources allowing them to help their
child develop language and cherish full interaction with their family. According to theoretical and field
research findings, exposing children early to Sign Language, proper teaching tools leads to gradual
maturation of the language and corresponding developmental milestones of Deaf children are
achieved (Hatzopoulou, 2008).
There are many definitions of Role Models in the research literature, both in terms of role models’
personal characteristics and the function of a role model relationship. These definitions include
informal life coaching (Thompson & Kelly-Vance, 2001), personal support and guidance (Rhodes,
2005), enhancement of specific skills, such as literacy and preventing dysfunctional behaviors (Sinclair,
Christenson, & Thurlow, 2005) or supporting families and d/Deaf young people (Rogers & Young, 2011;
Watkins, Pittman, & Walden, 1998).
Deaf adults can be excellent Role Models for Deaf/hard of hearing children and their families for
providing social-emotional and language support (Gale et al., 2021). By drawing on their own
experiences, Deaf practitioners can show to hearing families that deafness does not need to be a barrier
to achievement. The prospect of meeting and getting to know Deaf adults who have the experience of
growing up Deaf and having opportunities to ask questions about what it is like to be Deaf could
challenge the negative stereotypes about Deaf people (Wilkens & Hehir, 2008). Moreover, Deaf Role
Models can ease parents’ fears by sharing positive life experiences; informing families of upcoming
Deaf events; providing access to supportive networks; giving ‘real life’ examples about self-advocacy;
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and providing authentic opportunities to practice SL (Byatt, Dally & Duncan, 2019; De Clerck & Golos,
2019; Rogers & Young, 2011). Programs that have diverse representation of highly qualified Deaf
professionals in first-contact roles simply make parents aware of the wide-ranging expertise and
professions that Deaf professionals have (Yoshinaga-Itano, 2014). With a view of enhancing the role of
Deaf practitioners as Role Models and Sign Language teachers (Giaouri, Hatzopoulou, Karipi &
Alevriadou, in preparation) we have developed a training program for Deaf adults, the OpenpediaX
Training platform which educates them to become Role Models. The training of Deaf adults as Role
Models practitioners aims at supporting and empowering hearing adults (practitioners, family
members, coworkers) to work and associate with Deaf people from their early years to adulthood.
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The OpenpediaX Training platform

http://www.openpediaX.com/courses
The OpenpediaX is an innovative, online-learning platform that promotes accessibility for everyone,
including Deaf learners and learners with or without other disabilities. The open source platform of
Open edX (https://open.edx.org/) was used for our MOOCs platform. This platform was founded by
Harvard University and Massachusetts Institute of Technology (MIT) in 2012 and it fully complies to
the legal requirements of the US and follows international standards and principles for web
accessibility and Universal Design for Learning.
Open edX is an online learning destination and MOOC provider, offering high-quality courses from
the world’s best universities and institutions to learners everywhere. Open edX is the only leading
MOOC provider that is both nonprofit and open source and most importantly accessible to Deaf
learners. Our innovative project «Sign Links» (https://signlinks.eu/) provides a shared resource for our
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partners and participants, with access to higher-level learning using only a computer and an Internet
connection. The Open edX platform was adapted so as to enable us reach thousands of Deaf learners,
some of whom may lack the typical backgrounds and resources of hearing learners.
The use of the OpenpediaX Training platform includes two strands:
a) The associations of the Deaf in Greece, Bulgaria and Malta (partners of «Sign Links») will be
delivering professional development within the context of Deaf users and in turn b ) the
participants will be developing peer (or coaching) networks to facilitate implementation of new
knowledge.
b) The use of the platform will result in the reduction of spending costs for professional development
since all training material will be archived, thus providing utility to more trainers and trainees. In
the development process we have followed international standards and principles for web
accessibility (W3C WCAG 2.0, https://www.w3.org/WAI/) and Universal Design for Learning
(https://udlguidelines.cast.org/), accessibleby everyone, to the greatest extent possible, without
the need for any additional adaptation. Every effort hasbeen made to comply with all national and
European applicable accessibility laws.

How edX works
By design, the edX learning platform is intended to be open source (a development model of
programming that allows universal access to the source code with the idea of having multiple
developers improve and refine the code with improvements, bug fixes, and enhancements. Linux,
Drupal, and Android all follow this model) and is provided under a dual license (General Public
License AGPL and Apache License). Towards that end, edX released a fundamental component of its
platform as open source: the underlying architecture supporting the rich, interactive course content
found in edX courses. The release a portion of the edX source code marks the first step toward edX’s
vision of creating an open online learning platform that mirrors the collaborative philosophy of
MOOCs themselves and is an invitation to the global community of developers to work with edX to
deliver the world’s best and most accessible online learning experience.
At Open edX a number of developers are working on refining and improve the code base. In addition
to the early and continuing contributions of edX founding partners, MIT and Harvard, xConsortium
7

members such as Berkeley and University of Queensland are collaborating on the edX platform.
Stanford University (not an XConsortium member) and technology providers 10gen and the Concord
Consortium are also contributing to the platform. EdX is working closely with these organizations to
provide source code, development resources and a collaborative environment to facilitate ongoing
enhancements and features.

How OpenpediaX works
Our innovative plan was to provide a shared resource for our partners and participants, with access
to higher-level learning with only a computer and an Internet connection. We have adapted the edX
platform that will enable us to reach unlimited Deaf learners, some of whom may lack the typical
backgrounds and resources of hearing learners.
Key implications with the use of the platform include:
Ø There is no need for one-day workshops after the program will be completed,
Ø Deaf Associations will be delivering professional development within the context of Deaf
users,
Ø The participants will be developing peer (or coaching) networks to facilitate implementation
of new knowledge.
Ø The use of the platform will result in reduction of spending for professional development
since all training material will be archived and can be used for more trainers and trainees.
In the development process we are following international standards and principles for web
accessibility (W3C WCAG 2.0) and Universal Design for Learning, usable by all, to the greatest extent
possible, without the need for any additional adaptation. Open edX's compliance with WCAG 2.1 AA
is verified through a combination of: a) manual code inspection, b) automated testing using
recognized tools, c) compatibility testing using the most widely used accessibility support tools, and
d) from time to time, testing by an independent website accessibility consultant. Also open edX
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supports the eLearning standards SCORM 1.1, SCORM 1.2, SCORM 2004, SCORM 2004 3rd Edition,
SCORM 2004.
For the needs of openpediaX, the open edX platform was translated into Greek, on the one hand with
the use of the Transifex service (https://www.transifex.com/organization/open-edx/dashboard) and
on the other hand with the translation of separate HTML tags, which was carried out by processing
the appropriate .mo files and then running programs to change the language of the platform to
Greek. In addition, the platform's template was modified and added additional menus, links, logos,
and images.
We are committed to comply with all national and European applicable accessibility laws.
Our Video Player
Our OpenpediaX courses include videos, and we are using edX’s own video player. Most of the
controls on the player will be familiar to you if you have watched online videos before. However, the
edX video player has some extra features you may not have seen.
The following image (Fig 1) shows the video player in the middle of a video, followed by an
explanation of each option or control on the video player.

Figure 1: Video Player controls
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1

Play/pause control: You can play or pause the video by using this control.

2

Time: The first number indicates the time the video has played. The second number
indicates the total length of the video.
Time slider: You can drag this control to any point in the video if you want to go back
or skip ahead to a particular time.
Speed control: If you want the video to play faster or slower, you can select from 7
different speeds using this control. From 0,5 of normal speed (to watch difficult or fast
signing) to doble the speed (when you are a native signer).
Volume control: You can use this control to change the volume of the video. Most of
our videos do not use voice.
HD control: Most of our videos have a high-definition option that you can use if you
have a fast internet connection. You only see this control if the video has a highdefinition option.
Full screen control: You can expand the video to fill your browser window by
selecting this control. To return to default mode, press ESC on your keyboard.
Show captions control: You can show or hide the captions to the bottom of the
video by selecting this control.
Show interactive transcript control: You can show or hide the scrolling transcript
to the right of the video by selecting this control.
Interactive Transcript: The transcript for the video plays by default when your video
starts. You can scroll through the transcript and select any sentence to go to that point
in the video.
Download transcript option: This option allows you to download a copy of the
video’s transcript. You can download the transcript as a SubRip (.srt) file or as a text
(.txt) file. You can open files of both types in a text editor such as Notepad. All of our
videos have this option and the transcript is available for download.
Copy video ling: This option allows you to copy the link of the video that takes you to
our YouTube channel.

3
4

5
6

7
8
9
10

11

12

Captions and interactive transcripts
Deaf or Hard of Hearing learners are not able to access audio content and they need the presented
information in an screen-reader- accessible alternative format, such as captions (closed or open) and
interactive transcripts, preferably downloadable text only, without time codes. The openpediaX
platform supports the use of interactive transcripts and can be downloaded as either .txt or .srt
format.
Interactive transcripts are necessary for presenting audible and signed content to all learners, Deaf
or hearing, native or not native signers or readers. Transcripts corresponding to video content allow
all learners to better comprehend the video content and navigate to a precise segment of the video
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by clicking the transcript text. Captions and interactive transcripts can be shown or hidden by the
user.
The use of Signed Languages
The use of three Signed Languages (Greek, Bulgarian and Maltese) as well as International Signs is
the ultimate accessibility feature of the openpediaX platform. It is also the most demanding in all
stages of production.
Spoken languages are articulated by the mouth and vocal area and sensed mainly acoustically, even
though manual gestures and mouth movements are also vital for spoken languages. Signed languages
are articulated by the hands, face, and body and they are perceived visually. Signed languages are
complete, naturallanguages of the Deaf communities all over the world. Signed Languages, in contrast
to spoken languages, are particularly suited to the visual nature of the Deaf, with "their ability to see",
and this makes them perfectly accessible to any Deaf person (Lane, Hoffmeister & Behan,1996).
The socio-linguistic analysis of natural Signed languages revealed that Signed languages have the
same characteristics as those observed in spoken languages in terms of change, linguistic diversity,
social and cultural use (Kourbetis & Hatzopoulou, 2010).
International Sign (IS) is a pidgin- signed language, which is used mostly at international meetings,
conferences, etc. Besides, IS is used between signers who lack a common Signed language or is
broadcasted for viewers internationally (Supalla, & Webb, 1995). The use of three Signed Languages
(Greek, Bulgarian and Maltese), as well as International Signs is the ultimate accessibility feature of the
openpediaX platform (Fig 2).

Figure 2: . Native Signers and hearing interpreters for accessibility through a Signed language.
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The development and production of the openpediaX platform
The development and production of the openpediaX platform for Deaf learners follow the basic
accessibility technological requirements proposed by Kouroupetroglou (2015) and Zhang et al.
(2020), have recommended four accessibility attributes that researchers should focus on when
providing Open Educational Resources (OER):
Perceivable Content: Information is presented to users in modalities they can perceive—in Signed
Languages and in written languages. We use Deaf native signers and professional Signed Language
interpreters for all signed content of the platform.
Operable Platform and Software: The interface components, navigation, browsing and
searching require simple interaction that Deaf adults can easily perform, even with minimal
technological skills.
Understandable Content: Content is fully understandable and tested with end users. The levels
of content are differentiated to meet the needs of all language users.
Robust Content: The educational material is complete to meet the training needs to Deaf Role
Models. All interfaces are interrelated, open, and accessible to a wide variety of users, including
parents and teachers of Deaf children.
In the post production phase of our project we offer online sign language support to meet the diverse
needs of our Deaf learners in the three countries involved as well as Deaf learners from other
countries of the world. All courses are developed and implemented with the involvement of Deaf
Role Models that are native or near native signers of their national signed language and international
signs.
The platform capabilities:
1.
The learners only need internet access and an e-mail!
2.

There is Easy access and navigation in the training material Modules per week (sectors), Easy

course creation by trainers,
3.

Multiple types of questions,

4.

Easy / automatic evaluation of closed-ended responses,
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5.

Fully accessible videos with downloadable captions and speed control

6.

Chat with other learners via forum.

7.

Independent study.

8.

Hands on training arranged with the course staff.

OpenpediaX Basic Account Information
Basic account information includes the following information. This information is required for every
account on OpenpediaX.
•

Username: The name that identifies you on edx.org. Note that you cannot change your
openpediaX username.

•

Full Name: The name that appears on your openpediaX certificates. Other learners
cannot see your full name.

•

Email Address: The email address you use to sign in to openpediaX. You may receive
communications from openpediaX and your courses at this address.

•

Password: Your password on openpediaX. To reset your password, select Reset
Password. OpenpediaX then sends a message to the email address in the Email
Address field. You select the link in the message to finish resetting your password.

•

Language: The language that the openpediaX site uses during your visits. The
openpediaX site is currently available in a limited number of languages.

•

Country or Region: The country or region that you live in.

Additional account information is optional and includes the following information.
•

Education Completed: The highest level of education that you have completed.

•

Gender: The gender you identify as.

•

Year of Birth: The year that you were born.

•

Preferred Language: The language that you prefer to communicate in.

Creative Commons license
All content of the Sign Links OpenpediaX courses are published with a Creative Commons license.
The Creative Commons license indicates that you can share or reuse course content or videos.
A Creative Commons license has the options of Attribution and Noncommercial. The
Attribution option allows you to copy, distribute, display, and perform copyrighted work but only
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if they give credit the way you request. This option is always selected for OpenpediaX courses and
videos. The Noncommercial option allows you to distribute, display, and perform work – and
derivative works based upon it – but for non-commercial purposes only.
Course Discussions
Discussions are made up of posts, responses, and comments. Together, posts, responses, and
comments are known as contributions, and a post together with its responses and comments is an
exchange.
•

Posts initiate a conversation by asking a question or making a statement for students to
consider.

•

Responses reply directly to the post.

•

Comments, in turn, reply to specific responses.

ΝΟΤΕ: Course Discussions is an available feature of the OpenpediaX platform that was not very
welcome by the participants. In interviews with participants, they explained that public written
communication with others is not preferred by Deaf users.
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The Curses of OpenpediaX
For a detailed presentation of the courses of the Sign Links OpenpediaX training platform please see
Intellectual Output 3 and the platform at http://www.openpediax.com/courses
The courses of OpenpediaX are:
1. The Demonstration courses (2)
To overcome difficulties of the use of the platform we have developed a bilingual and accessible
introductory Demonstration course, initially for the trainees in all three countries that was well
received by all partners. The adapted content is based on the original demo course of edx.org
(https://learning.edx.org/course/course-v1:edX+DemoX.1+2T2019/home )

The

Demonstration

courses

as

they

appear

in

our

training

platform

here:

http://www.openpediax.com/courses

About the course
The Demonstration courses are explanatory welcoming courses to the edX platform. They are short
demos that guide trainees how to take a course in edX. They include valuable help to learn how to
navigate the edX platform, to complete assessments, and suport to contribute to course discussions
As a demonstration course, it prepares trainees to act as respectful members of the open classes in
all areas of the courses. It encourages trainees to read the edX Terms of Service (ToS) before
participating in any course on the OpenpediaX edX platform.
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2. Deaf Role Model Guide: From the Deaf for the Deaf courses (4)
The Deaf Role Model Guide: From the Deaf for the Deaf course has been developed in 4 languages
for the three participating countries (Bulgaria, Greece and Malta) and in English for international use.

About This Course
The Deaf Role Model Guide: From Deaf for Deaf has become a tool for training Deaf adults as
professionals to support and empower hearing and Deaf adults (professionals, family members,
colleagues) to work and collaborate with Deaf people from the early years of life through adulthood.
The Guide contains adequate personal experience information on the developmental, emotional,
social and language needs of Deaf people. The Guide is intended for Deaf adults, members of the
Deaf community who are to be trained as Deaf Role Models to support other Deaf adults with their
paradigm.
It intends to provide practical knowledge to Deaf people to advance their professional and personal
lives.
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3. Teachers Guide of Deaf Role Models - Teaching Sign Language to hearing adults (2)
The “Teachers Guide of Deaf Role Models - Teaching Sign Language to hearing adults” course has
been developed, initially, in 2 languages, in Greek and English for the three participating countries
(Bulgaria, Greece and Malta) and for international use.

The “Teachers Guide of Deaf Role Models - Teaching Sign Language to hearing adults” has been the
most challenging course for many reasons.
First and foremost, Greece is the only of the participating countries that has developed and published
Curriculum and teaching material for teaching Greek Sign Language as a first language since 2004.
Greece is the first of the 3 countries involved in the Sign Lings project to recognize (Greek)SL and its
value in Deaf education.
All the Curriculum and teaching material are developed by experts involved in the Sign Links Project
(Dr Vassilis Kourbetis, Dr Marianna Hatzopoulou and Spyridoula Karipi, PhDc) and published by the
Institute of Educational Policy http://prosvasimo.iep.edu.gr/el/analytika-programmata-eidikhsagwghs-kai-ekpaideushs . The published materials are Open Educational Resources and suitable for
free use with or without modifications for educational purposes.
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4. Role Models Teaching Guide for Parents (3)

The “Role Models Teaching Guide for Parents” course has been developed, initially, in 2 languages,
in Greek and English for the three participating countries (Bulgaria, Greece and Malta) and for
international use.
The “Role Models Teaching Guide for Parents- Malta” is in English due to the request of Malta.
English is Lingua Franca for Malta and one of the two official languages of the country. It is developed
for blended learning in Malta and is enriched with the local information to differentiated from the
Greek and the English versions.
The Parenting & Support Guide for Parents and Deaf Children by Deaf Role Models is a tool
developed for training Deaf adults as professionals to support and empower hearing adults
(professionals, family members, colleagues) to work and collaborate with Deaf people from the early
years of life through adulthood. Contains adequate and accurate research information on the
developmental, emotional, social and language needs of Deaf people. The Guide is intended for
Deaf adults, members of the Deaf community, and Greek Sign Language (GSL) teachers who are
trained as Deaf Role Models to support hearing adults to be mediators between hearing adults and
the Deaf community and to teach GSL. It intends to provide theoretical and practical knowledge to
Deaf people to advance their professional and personal lives.
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Impact and potential
The MOOCS OpenpediaX platform, having a transferability potential, is expected to have a
considerable impact on the education of the Deaf. Organizations of the Deaf Communities will have
a platform providing a network of Deaf and hearing learners, allowing them to discuss specific
content tailored to their needs. All training material will be archived and hopefully be accessed and
used by more trainers and trainees. In sum, the OpenpediaX training platform, will better support
not only the Deaf adult education and training but also Hearing people in a learning environment
that promotes equity, diversity and inclusion. As such, materials, documents and media produced
will be made freely available and promoted through open licenses. This capacity of the OpenpediaX
training platform will continue to have an impact and will be producing results even after the EU
grant has been used up.
The Covid-19 crisis has presented us with an opportunity to rethink and improve our training
practices to meet the new challenges that we are all faced with. We continue our educational process
with effective practices for online teaching and learning using the online learning platform designed
and operated by Open Pedia, a partner of the Sign Links project and develop tree courses: 1) Role
Models Teaching Guide for Parents, 2) Teachers Guide of Deaf Role Models - Teaching Sign Language
to hearing adults and 3) Deaf Role Model Guide: From the Deaf for the Deaf.
Six months after the start of phase II of the sign links project, the Covid-19 pandemic caused major
disruption, affecting our project, too. Both schooling and the project continued, even though in both
cases with a dependence on digital environments. The pandemic is likely to have long-lasting and
yet unforeseeable consequences. It has presented a major test for education systems across the
world. In Greece, according to a report in late 2020, ‘it worked as an accelerator in order to introduce
e-Learning to a larger scale. In addition, measures such as the introduction of mobile learning
challenged traditional formal education practices to adapt to this new reality’ (Bozkurt et al, 2020,
p.58).
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Conclusions
Our aim is to enable a large section of the population of Deaf adults to engage in quality education
of real value, which would otherwise be missed. The accessible, user-friendly multimedia based,
openpediaX platform is used as a standard in our training program to support primarily the main
procedures of distance, open, lifelong and continuing training for Deaf people.
The set of the telecommunication and information services, adjusted to Deaf people’s special needs
via the means of Signed Language, is a certain method towards the general improvement of the
educational and training services provided for Deaf adults.
The training is designed to be fully inclusive and accessible and covers evaluator skills, safeguarding,
confidentiality, communication, information gathering and reporting. Further training in human
rights, theory of participation, deaf identity, safeguarding and equality would hugely benefit the
DRMs and enable them to advocate more effectively for the Deaf children and the families they work
with.
The transferability potential is great, since the training program can be used in all three countries
(Greece, Bulgaria and Malta) and potentially in other countries as well. The Sign Links Project aims
at training a workforce of DRMs and making them available both for Deaf people, hearing adults,
practitioners, co-workers and families with deaf children.
The openpediaX platform is expected to have a significant impact on Deaf adult education and will
produce results even after the end of the Sign Links project under which it was developed. The
European Union Digital Education Action Plan (2021-2027) aims to support the development of a
digital education ecosystem in all EU Member States that requires "infrastructures, connectivity and
digital equipment, effective design and development of digital competences and learning with highquality content, user-friendly tools and secure platforms that respect online privacy and ethical
standards" (European Commission, 2020). https://education.ec.europa.eu/focus-topics/digitaleducation/action-plan.
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